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I. Overview of Phase II



Project SEARCH (SEARCH for Sxceptional Abilities Reachable

among Children with Handicaps) began March 1975. Phase

Covering July 1,1975 through June .30,1976, was designed to focus

on development of an assessment pracedure and initial prograM

planning for those identified. The first step in this process

was to devise a systematic procedure for assessing the gifts

and/or creative talent potential of handicapped,students.

It became apparent in the fall of 1975 to the Project

SEARCH staff that without training the special education teachers

could not make a preliminary screening and appropriate referrals.

The decision was made to screen all students in CREC and' ACES'

special education classes. The screening procedure which was

developed by the Project SEARCH staff, Task Force, and suggestions

of Paul Torrance, incorporates an adapted form of the Torrance

Tests of Creativity and arts assessment activities to measure

the elements of creativity.

The assessment of cognitive giftedness in exceptional

children became a minor emphasis in Phase II of, Project SEARCH.

The project director spent considerable time searching for

professionals with ideas and experiende on assessment proced-
.

ures. Consultants were hired and the project published a

guidebook. Nb screening of students was undertaken.

6



The second objective of Phase II of Project SEARCH was

to offer pilot programs for identified students to develop

their gifts and/or talents. The screening,phase of the

project was not completed until mid-June so that a pilot

program was not initiate1.F6ur students did receive some

individual programing in one agency, once a week for a

month. The purpose Was to explore curriculum possibIlities

for the next phase of the project. The teachers/in the CREC/

ACES programs were surveyed about the progr services which

might best serve the needs of the potentially talented studints.
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II. The Screening Procedure for Creative Talent
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3he first step in the proposed screening procedure for

creative talent' involved referrals by the agency teachers of

students who might possess creative potential. The project

staff learned that the range and variety of assessment skills

made this procedure unreliable.

The screening procedure which was developed involves an

adapted standardized test and evaluation by artists using

specifically designed materials and/or activities.

A. Adapted Torrance Tests (Appendix A.)

Project SEARCH has develr'ped an instrument to assist in

assessing creative talent potential among handicapped children.

Figural Fort B. of the Torrance Tests Of Creativity was'adapted

for.use with variousli handicapped youngsters. Adaptations

were the result of the work of the Task Force who were members

of the educational staffs at CREC and ACES. Suggestions included:

1.) larger stimuli, particularly for physically handicapped

chirdren with poor motor sills, 2.) fewer stimuli per 'page

for easily disttacted children, and 3.) :simplified instructions.

The resulting test is comprised of two activities:

Activity 1. Picture Completion - The child adds lines

to incomplete figures to make interesting

objects or pictures.



Activity 2. Circles - The child makes objects or

pictures, using the circle as the main

part of the picture by adding .lines.

Three formats of each activity were developed containing

figures of various sizes. For Activity 1., the forMats were:

one figure per page, two figures per page, and four figures

per page. For Activity 2., the formats were four circles per

page, six circles per page, and twelve circles per page. Each

test was left unbound, the pages being presented to the child

one-at-a-time as needed. This is to keep stpdents from being

distracted or feeling overwhelmed when presented with more

than one page of stimuli. These three fOrmats of the test

proved suitable for most children who were able to manipulate

a pencil or crayon.

Test Administration:

In order to extractmaximum creative performance from each

student, warm-up exercises were developed. These not only

helped to get the students' creative energies flowing, but gave

hem a chanCe to become familiar with both the test administra-

tors and the type of test activities themselves. The warm-ups

were conducted in groups of three to twelve children and included:

1.)giving as many uses as possible of a paper cup, 2.)various

. ways of moving a paper cup from a table to the floor, 3.) wayS

of moving from one Part of the room to another, and.4.) making

objects from squares drawn on a blackboard. The types of warm-,

10
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ups which can be deMonstrated physically were used for hearing

impaired and :language impaced children. BecauSe some groups, of
11

children responded more quickly, varying lengths of time and

numbers of exercises were used.

After the warm-up activities, the students.were separated

(to prevent copying) and given the test directions, both verbally

and in writting. They were allow ten minutes per test activity

with the exception of the physically handicapped. Some of these

children had such poOr muscle control that it took them longer

to complete a figure. These children were given five to ten

extr,a minutes per activity, with the administratdr noting the

progress at ten minutes. As a student finished each page, the

administrator provided the next stiMulus sheet. A total of

ten picture completion and qo circles could be completed by each

student within the ten minutes.

Test Interpretation:

All tests were scored using the Torrance Test. manual.

Raw scoes were converted to T-scores for each area measured-
, .

fluency, flexibility, originality, and elaboration. The extra

adminiStration time did not seem to effect the T-scores of

the handicapped students.

Exportability and Training:

If the materials that have been dev,eloped by Project SEARCH

are used,' any staff member sensitive to the needs and abilities

of handicapped students should become a proficient administrator.

A minimal amount of trairii,ig in the warm-up activities, aisessment

of the best formats, and administration is i1PCPgAY[Y_
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As with the standard Torrance Tests of Creativity, tte scoring

is more complex. With a training period and supervision4

most teacherA can score the Adapted Torrance Test with a

'high degree of reliabilty. No statistical analysis of this was

undertaken in Phase 114

Verbal Form:

Those students with the ability to communicate verbally
who were unable to take the figural form of the Adapted TcrranCe
Test took the Verbal form. This consisted of the 5th. and 7th.
,*ctiVities of the Torrance Test Verbal Form A. It was adminis-
;1

ered individually with the administrator recording the student's
Xesponses. Scoring and interpretation followed the method pro-

s,cribed in the manual and the figUal forms.

1 2
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B. Arts Assessment

:-..Discussions with Paul Torrance and Task Force led to the

develoRment of arts activities designed to assess the elements

of creativity in handicapped children. The three general areas

which were assessed were visual arts, theater movement, and music.

The activities and materials were designed, made, modified,

and revised.by the Proiect SEAFCH artists. The original core

of artiats were staff members.of the Educational Center for'the

Arts inNew Haven. This staff was selected since they were

experienced in Assessment of creative.potential. For each area,
.\

a general procedure,. series of objectives and activities, and,
)

set of materials was established. Each artist refined, adapted,

and/or expanded the procedures and materials tc suit their

ski4s and personality and'the individual student's age, interest,

functioning levelr and attention'spap.
A

For the three arts areas, the following sections will describe

the general activities and materials, the sinterpretation Of

student behaviors, and exportability and training-.

. Visual Arts:
i

The ma erials- Five sets of manipulatives were ddvelopedI -....
.

.and made r adopted by the visual artists to assess. creative

13potentia.

allooden cubes-random sized rectangular wooden
shapes. These mere painted on the diagonal
On from one to three rddes with seVeral colors.
The cubes thus could' incorporate three dimen-
gionality,color, and surface design. Some.artists
.ound that the younger students attended only

I
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to.the three'dimensionality of the cubes
- so the tiles were added.

.b) Multicolored tiles-of various square, rec-
tangular, and triangular sizes.

c) Spindles- inch and one half wooden dowels
cut on the diagonal. These were. painted
on the diagonal surface; three subtle color
variations. Few students keyed to the variat-
ions but the color and dimensionality worked
well.

d) Quarter Round, Sectiohs- made of wood, approx-
, ,4mately a.;three inch radius by one 4nch thick.

Sone- Vere.painted on half of the surface(diaq-
onal) while others were /eft plain.

e) Cuiseniere rods- of wodd with varying colors
and Sizes lended themselVes to almost "draw.;.
ing" designs.

The materials were constructed so that the physically

handicapped can use them easily. A fabric:covered board was

made to provide a working surface with friction to reduce acci-

dental slippage, even when slightlytilted.

The administration-

The child is seated comfortably, and the materials are

placed in.front of.him/her either in sets or a.varipty of

materials. The student is told by the administrator to make

anything he'd like.

When a design or object is completed, the student is asked

(or helped with cflildren with language,handicapp)to tell about

the creation, make a story about it, and/or describe it.

Interpretation

During the observation, the adMinistrator sees the amount



of involvement on the student's part-interested, curious, excited,

bored. Judgements can be made through observing the child's

"play" with the objects and the general use of the materials.

Most of the artists sketched the designs', so that.the ratings

could be done at a later time.

Originality is assessed for both the concept and design proper.-

The,analysis of the originality of design combines the

color and dimensions.

Elaboration is-assessed by the verbal responses about

-the creations and_the'number of properties in the design.

Fluency and flexibidity can be assessed by allOwing the

student to make several designs from,the iame materials.

The evaluator observed students in the screening activities.

The-elements of-Creativity and the inteipretation Of the' designs

became clear very'guickly. The teaching staff, artists, and

evaluator could see the materials elicit common responses such

as building a house or original response's such as a child imme-

diately cues to the colorand creates a design and as he is sat-

isfied he flows into ,another design with the same cubes using--
,

the elements of color and dimension.

Exportability and training:-
:

All the visual artists believe that-the materials that

have,been developed are very sensitive instruments in assessing

creative potentiel. In.Phase II, all assessment in visual arts

was performea by artists. They believe that non-artists,who

can work %el1 with the handicapped population, Can be train6d

to assess creative potential in visual arts. The two components

of the training suggested are 1)elements cf design and composi-

tiOn'including color and spatial relationships, 'and

1 5



2) instruction in the factora underlying the creative process

and behaviors which are ordinary, playful,or imaginative uses
-

of the materials.

2: Theater Movement

-Administration- Six impoTtant skills in theater mo'Vement

werwdefined as objectives of the assessment procedure.- Each

artist-developed variaticns in the.activities and materials. The

aesCription below is a suMmary of'the general procedures and

materiala.

Objective.l. Body Awareness-Task:Isolation of body parts.
,"Show me.how many ways you. can,move Your head."

The admini7.trat . encourages the activity and
guides new Waya. This is repeated with shoul-
ders,arms,hips,and Iegs. The procedure ia short-
ctened or, modifiee to accomodate the child's
functioning- levels(a physlcally handicapped child
May jUst 'move fitgera or tongue).

Objective 2. Lccomotor Variation7Task: Moving AcrOss Roomin different ways

think of. a way to get there that no cne
else would 'think of?" Cues to shift methods'or
to .follow a suggestion of a student were-provided.

Objective 3. Response to Rhythm-Task:Reactions to a tapeofdlythms ,

.The students are asked to move with the-music
and,."freeze" instantly, 'when there is allence.
They are also asked to think of different .waya
to keep'rhythm with their bodies. For the hearing'
imPared children, acdrum should accompahy the
'tape to increase, Conduction and reception by

16
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Objective 4. Ability to Improvise-Task: Using a hula hoop
and/or a scarf to represent different objects
or activities.

Students are asked to pretend the hoop is some-
thing else and ue it, or "How many things Can
you do with a scarf?"

Objective 5. Involvement in Improvisation and Elaboration-
Task:Response to a problem or situation

The idea may flow-from the hoop activity or be'a
new situation such as 100 lb. shoes; sticky floor,
walking in the wind', or .being in a jar(the hoop).

Objective .6.'Creative StorytellingTask: Response to a
J' Picture

Questions are asked toJielp.analyse the picture
(ie. "What are they doing","Who are they?"*)and-
then expand Upon it ("What will happen next?",
"How ao they feel?","Can you act out the story?")

Interpretation For.the activities; the administrator
.

records number- of responses, the,originality of the- responses,

And the elaboration.

One artist developed a forma1 Theater Movethent Rating ?orm

*(Appendix to record. and rate all assessment actiVities. The

other artisttook geneal notes then asked herself three questions

about the totality'of responses_a) _Does the child think in an

original manner above that cf a ohild his/her age? b)Is this

manner-exceptionalwhen taking into consideration the child's

disability?(Certain childreh have to rely-on pantomine to
_

communicate, so .it woula be norMal,for them to excel in_this

area.) c) Can the-- child pick.up upon, a verbal non-verbal .cue

and-'elaborate upon it?

17
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Exportability and Training- The theater movement'artists believo thsi

special education teaching staff can be trainee to assess creative.
.

potential. The'best train4 would begin with obserVation and

:discussions with experienced artists. Training in creative story-

telling and body movement woule follow. The greatest problem

for nonartists would be to learn to stimulate creative responses

without directing and structuric the activity to produce

reflex; responses.

3. Music

Adminietration- the mueic assessment consiee of activities

to measure -music skills and creativemusic patenti.al. :The musical

instruments such as blocks, drums, and. tambourines are found in an

elemtary school. Objects in the claseroow, a piano, if available,

and a tape recorde.c are needed. Students may be evaluated in

small groups or individually. :The actiVities.must be selected

_and adapted for, the specific' .cl:Iiildren (ie. the students n emotion- ,

ally disturbed-learning disabilty grouPe experienced trouble
o

With activitiee which wVre unstructured such as finding sounds).

;

Skill Ase,esement Activitiee:

1. RepetitiOn f heard rhythmic patteins
2. invention.cf "anewer" to rhythmic "questionm
.3. Melodic repetition -
4. Singing of'eamiliar scngs with-accompaniment
5. PerfOrMance by experienced students on an

instrument or voice with,emphasis on higli/low
pitches and loud/soft soun,:ls

.Creative Potential Activities:

1. :Find sounds in the row::

18
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.2. Find :411 the possible sounds from one object
3. Student "uakes apiece" using #1. or #2.
4. Student.is asked to make a song'
3. Student is asked to play _on the piano if available)

a sad. song, .birds,city sounds, angry sounds, etc

Interpretation- The music skill activitites are designed

to quickly guage auditory reception,discrimination,memory, per-

ception of pitch, and the.level cf ri.usical training or. proficiency.

-The creative activities yield informaticn.on the origin-

ality of the 'MUSic, sounds, _range, flexibility with materials and.

.patternE,. elaLoration, and fluency.

The tapes of the .session are enalyzed to give a rating. Or.

alltheactiVitiesSummedforeach-,.elemert of creativity and zA

total Student rating for music.

Exportability and Training- The materials are readily

accessible in.a school. The adminirtrator must have the ro_1F,ical

ability-to perform the skills since the students need a model

for several of the activities. Training in theHhierarchy of,
.

skills and activities is necessary. The artists noted that the

-tester muSt be flexible and enjoy the actiyities to, elicit the
.

desired. responses from thestudents.

19-



III. Results of Screening for Creative Talent
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A. Screening Statistics

The students in the special education .clatses at the Capitol

Region Education Council (CREC) and the. Area Cooperative Education

Services (ACES) served as the main population foi Project SEARCH,

Phase TT. Other outside agencies epressed interest in the project'

and received limited services.

The goal of Phase II..was tc assess the entire population
r

for creative talent potential. Some classes were-not teSted since

the students will.. be leaving the. CRDa program It was the deOision

of, the project directors ,. that it was not wise to idqntify students

who would not he avialable in Ph'ase III. to be.serviced.
,

.

The assesSments that each stuent reCeived depended upon their

disabilities and scheduling. Eihty-.four percent of the students

were assessed. The lowest percentagesof students who were

,assessed.occured in the physically handicapped classe8. Some
. ,

of the. disabilit4es limited the assessment drastically or totally.

One hundred perCent of the hearing impaired students were tested.

Sixty-threepercent Of the populatiOn re.ceived the'Adapted

TorranoeTeits. Seventy-one percent of the students received

assessment in the,viSual arts. Forty-one percent 'received theater

movement assessment; Only .five percent of the students received

music asSessment:.

Tablel . -presents the screening statistics-for thc CREC

and ACES students and the 'other agencies. The number and

percentage of students that received the.Tdrrance,Test Of

....-C-reative-ThMking,the visual_atfs assessment, the theatex,-
.

.;;
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a

movement assessment, the music asscssment, and the totals

assessed are presentd.

t
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CREC PROGP,AMS. #in prqn

Day T/eatment Service 84

'(ED/LD)

TO.-Town,Farminton 25

(ED/LD)

Simtbury,

(phys. hand.)

Wethersfield-Gengras

(hearing impark,) 51

ACES PROGRAMS

Village Strce, Schco1 89

(ED/LN

E, iltave& acdbridl.e. 54

(phys:land.)

North haven

(heDringimpai/eC)

23

16

TOTAL
. 331

Other Agencies

Yobi L

SCUENJNG STATISTICS

TTCT

5262

16 64

325

37 73

67,75

18 31

Visual Arts

7F--

63 74

19 76

75

42 82

Theeor /ftic
V -1--%

36 3 10

2 17

43 48 28 31

43 79

16 100

4.4

15 94k

TOTAL ASSESIO

79 94

21 84 °

]0 83

5] 100

69 78

32 59

16 lca

16 21
9 22
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B. Results of the Adapted Torrance Test

Two huhdred and nine students in the CREC and ACES

programs and sixteen students in outside agencies were

idministered the Adapted Torrance Test by Project SEARCH'

staff.

,The.activities Were scored on four. dimensions: origin-

ality, Cjuency, flexibility, and elaboration. The standard

norms tables for the figural form of the Torrance Test Were

used to score the Adapted Form. The T-scoreS for.the two

activities were averaged to give a mean. Tscore'for each child

for each dimension.

'tables 2. through 5. 'present the range of'T-scores on

the four, dimensions. Note that the exceptional population

,forms a curve approximating a normal distribution on all but

elaboration whichis slightly positivelys,keWea.

Students who received a T-score on one or more of the

dimensions in the top 3% using the standard norms wererated

"highly tecommeridedl"

2 5



Table 2..

klaEited Torrance Test - Originality

32
31
30
29
28
27
26
25
24 .

23
22 +
21

cn 20
4j 19

18
.'cj 17
41 16

_
1D
14
13
12
11
10

+ ,

9
8
7
6
5
4
3
2
1 + +
0

+ +

28 30 33 35 38 40 43 45 48 50. 53 55 58 60 63 65 68 70 73 75
T-scoxes



52
50
48
46
44
42
40
38
36
34

to 32

30z
cu 28

z 26
'4-) 24

22.

O 20
18

$.4

cu 16
-2 14

12
10
8

6

2

0 -

Table 3.

Adapted Torrance Test - Fluency

4-

25 28 30 33 35. 38 40 43 45 48 50 53 55 58 60
T-scores



Table 4.

Adapted Torrance 11'st - Flexibility
25. +
24
23.- + +
22
21
20
19
18
17
16
15..;

-14.. -
13
12
11
10

9
8 + +
7
6
5
4
3
2
1
0 .

23 25 28 30 33 35 38 .40 43 45 48 50 53 55 )8 60 63
T-scores
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31

30

29

28

27

26

25

24

23

22

21

20

4J 19

w 18

TJ 17

4.) 16

(I) 15

'8 14

13

12

11

10

9

8

7

5

4

29 2

Table 5.

Adarted Torrance Tes - Elaboratii)n

+ t+

25 28 30 33 35 38 40 43 45 48 50 53 55 58 60 63 65 68 70 73 75 78 80 83 85 88 90
T-scores
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C. Results of Arts Assessment

Wher, ever possible, students were assessed by at least

two professional artists composing a Multi-arts team in visual

arts, music and/or,theater mdivement. In a few instances,

,where.a child could function in. only One medium, assessment'

'was limited usually to visual arts.

In each art field, the student's creative potential was

rated on a four point scale: NO
MAYBE (ability but not exceptional)
YES
HIGHLY RECOMMENDED

'Table 6. presents the numberS of students in the CREC and

ACES programs and outside agencies that received each rating

in the art fields.

3 1



Table 6.

A6seesment." f Creative Potential in the ARTS

f

CREC/ACES PrograMi-,

NO MAYBE YES

HIGHLY

RECOMMENDED TOTAL

VISUAL ARTS 96. 59 31 27 213

MUSIC

r
3 2 15

Theater Movement 17 18 24 16 r 135

Outside Agencies

1VISUAL ARTS

MUSIC 2
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D. Identification of TALENTED

1. Method of Classification:

To be classified TALENTED by the Project SEARCH.

assessment procedures, a student mUst have scored "HIGHLY

RECOMMENDED" on one assesSment instruMent ( the Adapted

Torrance, Visual Arts, Music, and/Or Theater Movement)

and.at-least "YES" on one other assessment. This meant

that'students who showed potential on.at least two of the

four assessment measuees would be selected for serviceth

in Projedt SEARCH,

In some very eXceptional cases, student could only

be assessed on one; measure and wath rated "highly recommended".

A student in this catagory Was c3,assified TALENTED.

2. Results of ClassificatiOn:

Table 7. presents the results of the classification

f students;as haVing"creative talent potential. Ten percent .

of the'students in CREC and ACES programs were,assessed as

TALENTED. 'Twelve percent of the students in the programs

who Wera assessed were classified as TALENTED.,- Thirty-four

students/ in CREC,and ACES programs and four students in

outside agencies were found for services in the Project

SEARCH: pilot program for, talented students.
f



Table 7,

Project S'EARCH

,CLASS1FICATION OF STUDENTS AS HAVING CREATIVE TALEN'i POTENTIAL

CREC Programs in prgrm i assess-

ed

# TALENTED % of assess-

ed/TALENTED

% In prgrm/

TALENTED

Day Treatment SerVice, 84 79 8 / 10%

,(ED/LD)
,10%

Tri-towniFarmington 25 21 14% 12%,

(ED/LD)
' t

Simsbury ,

(phys. hand.)

12 10 2 20% 17%

Wethersfield/GengraS

(hearing impaired)

51, 51 6% 6%

1

ACES. Programs

89 69 10% 8%

(ED/LD)

E. Haven & Woodbridge

(phys. hand.)

32 25% 15%

North Haven

(hearing impaired),

16 16 3 19% 19%

TOTAL 331 278 34' 12% 10%

Other agencies 78 17 23% 5%



IV. The SEARCH for Cognitive Giftedness in Exceptional Chidlren
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V. Summary and Conclusions
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The program emphasis in Phase II of Project SEARCH was

the development of'an assessment procedure and instruments for

creative talent potential in handicapped .children and the

screening of a specific population with the procedure.

The first performance criteria in the proposal was to identify

15 to 20 students with potential gifts and/or talents from a

population of approximately 500.' Thirty-eight potentially

talented students were identified from a program population of

four hundred and nine. Twelve percent of the students assessed

in the CPEC/ACES special education programs were found.to possess

creative talent potential.

Proposed Procedure A.:was to-devise a systematic procedure

for assessing the creative talent potentiai of handicapped

students. Section II. of this report gives a detailed descrip-

tion of the materials, instruments, administration, interpreta-

tion, and recommended training in the screening procedure for

(.2reative talent.

Proposed Procedure B. was to document and organize informa-

tion on individual handicapped students who have demonstrated

obvious gifts and/or talents. Section III. presents the infor-

mation from the screening for creative talent including the

4 1
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_nUmbers and types of.children assessed with each procedure, the

results of the aseessment in.the s,Decific areas, and the

summary cpf the results in terms of identification of talented

students.

The second performance criteria was to serve 15 to 20
0

identified students in pilot programs. Four students were served

briefly. The artists began preliminary work on expanding the

knowledge gathered in the development and use of the assessment

techniques into curriculum.

In conclusion...

PHASE II. OF PROJECT SEARCH

1. developed a procedure which can identify creative
talent potential in handical5UFTchildren

2..developed a proposed procedure to identify cogni-
tive gifts in handicapped children

3. identified 38 handicapped children with exceptional
creative talent potential

4. briefly served a few children and began exploration
into curriculum for a talented/handicapped pilot
prograth

ptiAsE III. OF PROJECT SEARCH should:

1. develop a training program in the assessment procedure
to identify creative taleht potential in, handicapped
children

2. _field test the proposed procedure to identify cognitive
gifts with a sample of the target population

3. screen and identify any new talented students in the
CREC/ACES programs

4. develop a curriculum in the creative arts for the
talented/handicapped students(note that the word

4 2
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curriculum is used to mean a developmental sequence
of concepts and skills with suggestionL, for activities
and materials to foster them with special attention_
to'handieapping conditions and limitations.)

5: provide service's to identified students by one or more
vf the following methOds:

a)directIy service the identified students by the
Project SEARCH staff in a program to further develop
their talents using the curriculum

b)service the identified studnets in CREC/ACES programs
by train4k their staffs in the curriculum and providing
supervision and technical assistence

c)e the identified students in existing programs
for talonted students and co-ordinate:the norMal
curriculum with the Project SEARCH curriculum

6. seek support to expand services so that all.handicapped
children in Connecticut may have the opportunity tO
be recognized as having talentt and/or gifts and to
receive services to develop them either in their L.E.A.
or rom Project SEARCH staff.

4 3



Project SEARCH
Educational Canter for the Arts

55 Audubon Street
New Haven, Conn. 065ll

'Creativity Tests Adapted for Students in CREC/ACES Special Programs

As a result of discussions with Dr. Paul Torrance and the work done by
.members of our Task Force, Project SEARCH has developed an instrument
to assist in locating creative potential among handicapped children.
Essentially, it. Us a modified version of_activities from a figural
'form of the Torrance Tests of CreatiVe Thinking. Format and directions
have also been geared to children with special needs.

Project SEARCH hopes to use these adapted activities.to supplement the
assessments that Will be done .by resource people in the arts. Results
will be sent to Dr. Torrance'for scoring and.interpretation.

It is not expected that every child in the CREC/ACES programs will be
able to respond on these activities, even in their modified formats.
it is also recognized'that even some truly creatUve children may not
score very, well on these tests. (We hope to identify them in other
ways.) The major objective in using the adpated activities is simply ,
to locate children whose potentiai might not show in any other way.

PREPARATION AND WARM-UP

:One of the aims of thi type of,,test is to elicit and evaluate the
child's best performan e. For this reason, it 'is important to try to
create a comfortable, gaMeTlike atmosphere and to avoidjhe threaten-
ing Situation that ma be asSociated with testing. Try to create the
expectation that the (thildren will enjoy the activitUes, and invite
them to "have fun."

Anothar way of helping the child to perform as.near as possible to
his true potential is to facilitate the "warm-up" which is necessary
for creative behavior: You may like to use some of the following
suggested warm-up activities in small groups or individually.

I. Ask students to tell you (or actually demonstr3te to
you, if you think physical activity is advisable) how
many ways they could get from one end of the room to
another, or from home to school. When commonplace
responses appe-r to be exhausted, encourage more
original, unique answers (e.g. by pogo stick, hot-
air balloon, etc.) or those that'involve chaming

4 I
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their phOlcal qualities (e. . mail yourself to school in
a letter, etc.).

2. .Ask how many new or unusual uses.they.can think of for a
common object like a payer clip, pencil, brick, etc. Tney
should be encouraged to go beyond the uses that/they haye

- seen or heard about and should be invited to use any size,
or number Of these Objects.

.3. The enclosed printed warM-u0S- are very similar to the
actual test activities and shouid.therefore help students
become familiar with directions and what is expected of
them.. At this point, "bugs" can be ironed out. (e:g.'vo-
cabulary ievel, misunderstandings, etc.). r

These and similar Warm-ups can be usec during the week preceding the
test and should- also be used right before the test itself, if feasibfe.

ADMINISTERING THE TEST ACTIVITIES

I. Direction Jor the students are entlosed al a separate
sheet. Project SEARCH is indebted to Linda Reger (ACES/
Hearing Impaired) for her valuable suggestions for modi-
fying the vocabulary level.. There'are suggested vocab-
ulary alternatives inA)arentheses, but other adaptations

. are acceptab4e ar, long as they encourage responses which
are as unusual and as complete as possible.

2. Select the size 'ormat which will be best for your stu-
dents.

3. Although our. preliminary field testing seems to indicate
that creativity was greater in .sma I I group c011aboration,
it is 4mpossible to separate and assess individual responses
this way. For this reason it is advisable not to have
students interact during the tests. (Tests can still be
administered in groups if communication among stu-
dents can be kept down.)

The 10-minute time Limit for each activity
i obviously

inadequate for our student populations. Dr. Torrance
suggests that children be.allowed to exceed the.time
limit. The teacher, however, should note on the test
sheet where the child was when the 10 minutes elaped,'

5 Since mental or pt-yical fatigue May be a problem for.
many students, it mioht be wise to plan breaks in the
sittings or spread th.r. est activities over a period of

4 5
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dayS,..especWly tor children who are too highly stimu-
lated by the activities.

.

6. In many gases, teachors may hav to write picture tities
for their children.

7. Although you may need to give children examples of pos-
sible responSes during warm-up sessions, try to reduce
these prompts after they get. the "knack." In the test
situation itself, an example provided by the teacher may

...function as a pre-set and contaminate the results.
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PICTUPF: COMPLETION .(10 minutes):

Dictions for stij )nts:

. Acd lines to the incoMplete figures to sketch some

interestina objett5 or pictures.

2. Try -o think of 7,c,mething that is very different

(tha nobody will ..think.of).

1., Try to.meake it an interesting story (by adding

to and buildi.ng up your first idea).

4. Make up an Intereting.title for'each,picture (and

write it on your paper or tell 'me 'and
t

write it).'

tr!
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TORRANCE TESTS OF CREATIVE THINKING, FIGURAL FORMS A and B

PupiV.s Name

Re sp
No.

4

9

10

.11

12

. 14
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18
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20
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School.

Sex Tes:

Age t;rade Scorer

Act v./ay
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.
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A 1.31ision,,o titnn and Comparn.

SCORE SUMMARY
i .

1
1FLU i FLEX ORIG FLA t,

Act. 1 1

_
Acr . 2 ,.

Act. 3.,

TOTAL,
_

T
SLORE \

COMMENTS:
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l'-,pyriphi 19(01., Pers.mncl Press. Inv All rtglits reserved GOOK 07b5432.
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1:,roject'SEARCH

Adapted Torrance Tests

Name: Age:

School: Nature of Handicap:

Tested by: Date:

Warm-ups:

Number of warm-ups used:

Time used for warm-ups:

Types of warm-ups_used:

Behavioral Observations and Notes:

Verbal test. rc.commended? yes

4
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PICTURE-COMPLETION
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PICTURE COMPLETIC*
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PICTURE COMPLETION

v
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PICTURE COMPLETION
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PICTURL CCHFLETION
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PICTURE COMPLETION
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.PICTURE COMPLETION
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PICTURE COMPLETION

:
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pICTURE COMPLETION
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PICTURE COMPL ET I ON

'4



1"1CTURE CM PUT I oN
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PICTURE CUIPLETION
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,)

C1RCli.:; (10 minutes)

Apow p to '50

Directions 'or student,:

if the child is capaMe.

5eo how many objocts or pictures you can make

from the3e

2. Make the cirle the main part of your picture.

You can make marks and lines inside the circles

or outside tno (.ircles or both inside.and out-

side the circkls 7 whatever you want.

4. :Fry to think cif things that are different (that

nobedy-els,-; will think of),

!Aake as mani different pittUres as you can, and

but as many ideo as you can in each one.

Tr./ to mako t tI I an interestin

Make up a 1-i11,; or ach Octure (and write, it

on your pat;e5 or tell me and I'll write it).
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NAME-:

SCdOOL:
DISABILITY:

I. CIBJECTIVE: BODY AWAREW,SS

TASX. ISrLATI7N OF BODY PARTS

EVALUATION: HIGH AWARENESS t LOW AWARENESS

1. HEAD NO. of RESPONSES

2. SHOULDERS

DESCRIPTION

3: ARMS

4. HIPS

/o

5. LEGS

o - original

c - common

r7
1



II. OBJECTIVE. LOCOMOTOR VARIATION

TASK: MOVI:'7 ACROSS ROOM 7N .)TFFE:2ENT flAYS

EVALUATION.:

(several

METHOD:.

1.

2.

3.

4.

5.

C.

HIGH

NAME

ILOW

1

III. OBJECTTVE: 1) RESPGMSE TO STYLE OF MUSIC 2) BODY CONTROL

TASK: MOVING APPROPRIATELY'TO FAST/SLOW 2) RESPONSE TO STOP AND GO SIGNAL

EVALUATION: I

appropriately

FAST MUSIC.

SLOP/ musIc

-4innappropiatOy freeze .not freeze

RESPONSE

7 2



NAME

IV. OBJECTIVE: ABILITY TO IMPROVISE WITH COMMON MATERIALS

TASK: USING0HOOP TO REPRESENT DIiFERENT OBJECTS OR IDEAS

EVALUATION:

DESCRIPTION OF IDEA

1.

3.

4.

5.

0

V. OBJECTIVE: INVOLVEMENT IN IMPROVISATION

TASK: RESPONDING TO "MAGIC" WATER

EVALUATION:

IDEAS

1.

2.

3.

4.

-

original

c - common

7 3



NAME

0

VI. OBJECTIVE: TO EXPRESS EMOTION VERBALLY/WITH BODY/CREATIVE STORYTELLING

TASK: RESPONDING TO A PICTURE

EVALUATION:

STOR":

COMMENTS:

EMOTION:

verbal 1

.body

story I,

10


